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ABSTRACT 



This refugee women's job preparation curriculum is designed 
to provide facilitators with a sourcebook of information and activities to 
assist refugee and immigrant women in gaining unsubsidized employment. It 
specifically addresses the needs of women with children and the impact of 
employment on home and family life. The curriculum materials integrate 
information and discussion about employment issues with language and literacy 
practice activities. Specific objectives are to assist participants in 
identifying goals, skills, interests, and personal strengths, explore the 
impact of employment on home and family life, discuss the effects of welfare 
reform, practice job search skills, and discuss the culture of the American 
workplace. Each of the 11 units unit contains warmup activities to introduce 
the topics and gather participant input, followed by group discussions, small 
group, and individual work. There are activities for structured practice in 
reading, writing, and speaking. Speakers from the community and from agencies 
and field trips to potential work and training sites are integrated into the 
curriculum. An introductory section provides suggestions for classroom 
teaching and field trips (MSE) (Adjunct ERIC Clearinghouse on Literacy 
Education) 
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Overview 



The goal of the ReWA Job Preparation curriculum is to provide facilitators with a 
sourcebook of information and activities that will assist refugee and immigrant women in 
developing an action plan for taking their next steps towards unsubsidized employment. 
While there are many curricula dealing with employment issues, few address the specific 
needs of women with children and the impact of employment on home and family life. 

The curriculum materials integrate information and discussion of employment issues with 
language and literacy practice activities and is group based. The specific objectives of the 
curriculum are to; assist participants in identifying goals, skills, interests and personal 
strengths, explore the impact of employment on home and family life, discuss the effects of 
welfare reform, practice job search skills and discuss the culture of the American 
workplace. 



Materials Design 



Each unit contains Warm Up activities to introduce the topics and gather participant input, 
followed by group discussions, small group and individual work. There are activities for 
structured practice in reading, writing and speaking. This is not intended as a fixed, 
sequential curriculum but as a sourcebook of information that can be adapted to the needs 
of each group. The curriculum model is based on a needs assessment and allows for units 
to be omitted or adapted as necessary. All techniques are designed to build on the 
experience of participants and draw out their opinions and facilitate sharing. The activities 
are intended to practice and improve problem solving and English language skills. 
Participants are able to take leadership roles by participating in collaborative research. 

This model integrates speakers and field trips. Speakers from the participants’ 
communities, who have already gained employment, can be invited to share their 
workplace and job search experiences. Speakers from other agencies can be invited for 
informational presentations on specific topics. In addition, field trips can be taken to 
potential worksites and training programs of interest to participants. 

Participants in a class incorporating these materials will be able to: 

1 . Identify long and short term goals for employment 

2. Develop a family budget and relate income needs to employment goals. 

3. Asses interests and personal strengths 

4. Explain homemaking skills as skills for the labor market 

5. Predict and plan for the impact of employment on home and family 
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6. Identify where and how to get specific information relating to the job market and skills 

training. 

7. Commit to an action plan to obtain unsubsidized employment based on obtainable 

goals. 



Teaching Techniques 

Suggestions for working with Key Vocabulary 

ESOL learners need language patterns and vocabulary reinforced continually. Below are 
some suggestions for practicing and activating new vocabulary. These activities can be 
done at the beginning or end of each session. 

1 . Match words and definitions. Make a worksheet or write each word or definition on 
index cards and have participants play concentration. 

2. Have participants write sentences using the key vocabulary. 

3. Create sentences with gaps that need to be filled with key vocabulary. 

4. At the beginning of a session, write the key vocabulary on the board and have 
participants work collaboratively and share their knowledge to teach each other words 
they know. 

5. Participants “explain” the word without using the actual word. Their partner guesses. 
This is a good exercise for reviewing vocabulary already introduced. Example: A way to 
say you worked before (experience) 

Suggestions for working with speakers and class visitors 

• Prepare participants in advance for speakers. Have them think of questions they want 
to ask, information they would like to know and issues they want to raise. 

Specific questions could include: 

How did you find this job? 

How long have you worked at ...? 

What happens on a typical day? 

What do you like about your job? 

What are the benefits and pay? 

Do you recommend this job to others? 

What are the drawbacks in your job? 

How does your family feel about you going to work? 

What are your next steps in your career plan? 
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• Prepare the speaker in advance by sharing some of your previous class discussions and 
any specific issues and questions participants have raised. 

• Following the class visit, ask participants to write a thank-you letter to the speaker. 
Help participants read any printed material given by the speaker. 

Informational Presentations 

Informational presentations that may be needed by your group may include: 

Welfare Reform/WorkFirst 
Childcare Options 
Earned Income Credit and Taxes 
Training options and programs 



Suggestions for Field Trips 

• Set up the field trip well in advance. 

• Participants look at a bus schedule to figure out how to get there, or call to ask for 
directions. 

• Participants write a thank you note. 



Creating an index card file 

For learners seeking jobs, many responses and phrases need to be automatic and fluent. A 
bank of responses need to be practiced over time. An effective way to reach this goal is 
for each participant to create their own index card file. On each index card a key phrase or 
sentence is written about themselves. It is important that each card should contain only 
one sentence. 

For example, a set of cards can be created that would answer the question: “Tell me about 
yourself’. 

I am from Vietnam 
I have lived in the U.S. for 3 years 
I have one child 
I am flexible and responsible 

At the end of each unit, participants can add to their bank of cards by adding new 
sentences related to the topic of the unit. At any time, participants can flip through their 
cards and review other sentences. They can give their cards to another participant for peer 
review. Their sentences can be directly linked to possible interview questions. 



Journal Writing 

Dialogue journals are effective tools to learn about participants lives and to practice 
English literacy skills. The objective of a dialogue journal is to develop an on-going 



written conversation between the facilitator and the participants. Very little, if any, 
correction is made to the writing. The emphasis is on responding to the content of the 
entry and continuing the conversation. This is accomplished by prompting the writer with 
further questions or suggesting related topics to be explored in the next entry. The writing 
is completed in class and the notebook containing all the entries given to the class 
facilitator for a response. These journals work well for participants involved in WEX 
internships to report and describe their experiences. 

Grammar Activities 

The language activities in each unit are not exhaustive. They could change and be 
expanded upon depending on the language needs of the participants. Throughout the 
curriculum, the activities are communicative, meaningful and expressive of natural speech, 
and limited in objective. Some activities require participants to use a specific language 
pattern. Others are much less structured and provide opportunity to practice phrases and 
discussion techniques. If the phrase or structure is new to participants, they will likely 
need more structural practice first and then will be able to move on to less structured 
activities. 

Beginning Literacy 

Some participants may have an advanced speaking level but less developed literacy skills. 
They may not be able to read some of the texts in the units that follow. 

Teaching strategies: 

• First read the text out loud so participants get familiar with the content. Use their 
strongest skills to access the literacy skills they need to develop. 

• Have them pick out the key words in the text, repeated words or other sight words 
they know. They may also give you an oral retelling of the text. Write down their 
exact words and use this as their reading text. 

Pronunciation Practice 

Clear pronunciation is essential in job search situations. There are a number of techniques 
that can be used to practice pronunciation. The following ideas are not an exhaustive list 
but some techniques to help build confidence in performing specific dialogues. 

Human Computer 

Participants select words or phrases from the material presented that are challenging in 
terms of pronunciation. The facilitator writes them on the board or newsprint and numbers 
each one. The facilitator stands behind the participant. The participant selects what they 
wan tot practice by indicating the number and attempting to say it. The facilitator repeats 
the word or phrase in a normal voice at normal delivery speed after the participant. The 
participant repeats the word or phrase again and the facilitator repeats after the 
participant. This trial and repetition continues until the participant is satisfied and indicates 
they want to stop. It is important that the participant decides when they are satisfied with 
their pronunciation. The process can be repeated for other participants. 
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Working with dialogues 

In some of the handouts the words that are stressed in a sentence are written in bold. Help 
participants recognize that the main information carrying words are stressed. Allow them 
to practice saying dialogues with the correct rhythm and stress. If you have a microphone 
and tape recorder available, participants can record their voices repeating after a model 
and play it back for correction and comparison. 



Resources 

WOIS Occupational Index. Gives information about specific occupations, requirements, 
training and salary scale. Available through public libraries. 

ESL for Action. Elsa Auerbach and Nina Wallerstein (Addison Wesley) 



Collaborations series, *' 
The Working Experience 
Speaking Up at Work , 
In Print , 



Various authors (Heinle and Heinle) 

Jeanne Smith and Harry Ringel (New Readers Press) 
Catherine Robinson and Jenise Rowekamp (Oxford) 
Lynellyn Long and Janet Spiegel-Podnecky (Addison 
Wesley) 




9 



7 



Session 1; Introduction 



Objectives; Discuss the goals of the class 

Participants and instructor get ;t 6 know each other and feel 
V- ; ; t'.; co mfortab 1 e v : 

Conduct needs assessment with the group 
Discuss perceived barriers to employment 



Ha n (louts: : ; 


||*rT want to leam’^checklist 




•V: Barriers dialogue 


# 3 v 


: What’s difficult for me : 1 



Key Vocabulary: barriers,; immigrant, employer; experience^ education, skills training. 

Warm Up Activity 

Think of three things you want the group to know about yourself. Give some 
examples to get them thinking; family size, country of origin, length of time in the US, a 
skill or interest or a job you have done before. Give each participant an index card to 
write their three pieces of information. All participants including the facilitator should 
complete a card. Collect, shuffle and redistribute the cards to participants. Each 
participant reads the information out loud and the group tries to guess the originator of 
the card. 



OR 

Brainstorm with the group the information they want to know about each other. Check 
that participants can formulate the questions they need to ask to find out this information. 
Example: Family size- How many people in your family?, Live- Where do you live? 
Participants interview each other in small groups and record the information for their 
group on newsprint or the board. 



Name 


Family Size 


Children 


Live 


Meuy 


6 


5 


South Seattle 


Vinh 


3 


1 


South Seattle 



Display all the grids and ask general comprehension questions about the grid: How many 
people live in North Seattle? Who has the biggest family? Who has one child?, etc. 

Follow Up 

The grids can be used in a subsequent class for a variety of purposes. 

• Create written questions to answer about the grids. 
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• Ask participants to write a paragraph about the group: 

There are 9 people in the class. 5 people live in South Seattle. 3 people have more 
than three children. 

• Create sentences with blanks that must be filled in with information from the grid: 

Meuy has children 

Vinh lives in 



1. What do you want to learn? 

• Briefly introduce the purpose of the workshop. 

• Brainstorm with the group what they want to learn. Divide a piece of newsprint into 
four quarters. Lab61 each quarter: Speaking. Listening, Reading and Writing. Ask the 
participants to call out what they would like to learn in each area. Give each 
participant five stickers or a colored marker. Participants mark the newsprint with the 
five most important topics. 

• Tally the results and decide as a group the most important topics to start with. 

#1:1 want to learn checklist 

If participants are most interested in finding a job, they could complete the “I want to learn 

checklist” in a subsequent class or for homework. 



2. Barriers to self-sufficiency 
# 2 : Barriers Dialogue 

Present the dialogue to the class by reading aloud or asking students to take roles. Present 
the dialogue a couple of times. 

Ask the following questions. 

Comprehension Check: 

1 . Where are they? 

2. Where is Tram going? 

3. Does Almaz work? 

Feelings: 

4. How does Tram feel? Why? 

5. What problems does Tram have? 

6. What problems did Almaz have before? 
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Opinions and Comparison: 

7. Do you feel more like Tram or Almaz? 

8. Why do you think Tram said, “ They don’t want 

to hire immigrants” ? Do you agree? 

10. Have you been to a job interview before? What 

happened? Do you know anybody else who 
has? What kind of jobs require interviews? 

1 1 . Do people go to job interviews in your country? 

What kind of jobs need an interview? 



Give the participants a copy of the dialogue to read through and allow time to ask for any 

clarification. Higher level groups may want to have a discussion about how being a 

woman, an immigrant or a person creates barriers to employment. 

3. Perceived Barriers to employment 
# 3 : What’s difficult for me. 

Ask participants what problems they face themselves in finding a job. Brainstorm a list. 

• Handout the checklist. Check understanding of the vocabulary on the checklist. Use 
the peer teaching technique on page 4, #5. 

• Have them read through the list and first discuss which barriers they already 
brainstormed on their own list. 

• Participants check any additional barriers. 

• Participants share in a small group what their biggest barrier is and why they think that 
is a problem for them. 



5. Discussion 

Ask the whole group to share together and use the questions below to guide your 
discussion. 

1 . Is this a (barrier) problem that you can change? 

2. Can you change this problem by yourself? What help do you need? 

3. Would this problem be the same for you in your country or only in the U.S. ? 

6. Sentence completion 

My biggest barrier to getting a job is 

By myself I can : 

I need help to 
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